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I will bless you with a future filled with hope – a future of success, not of suffering. – Jeremiah 29:11 

Love God, Love Others   –   Let Your Light Shine 
 

Pupil Premium Report for Blue Coat C. E. (A) Infant School 
Pupil premium spending (2020-21) 

 

SUMMARY INFORMATION 

Date of most recent pupil premium review: 04.12.20 Date of next pupil premium review: 31.03.20 

Total number of pupils: 305 Total pupil premium budget: £118,360 

Number of pupils eligible for pupil premium: 88 (29%) Amount of pupil premium received per child: £1345 

Number of disadvantaged pupils: 83 

Reception - 23 
Year 1- 23 
Year 2 – 37 

Number of disadvantaged SEND pupils 16% (13CH) 
Reception -2 
Year 1- 6 
Year 2 – 5 

Number of disadvantaged EAL pupils 36% (30CH) 
Reception - 9 
Year 1- 9 
Year 2 – 12 

 

STRATEGY STATEMENT 

Many of our disadvantaged pupils have barriers to overcome and a number of our pupils face a complex range of issues  
which require carefully matched interventions to maximise their ability to learn and make accelerated progress. Some of the common barriers faced by 
disadvantaged pupils are;  
1. Learners new to English or having English as an additional language- 
2. Learners having special educational needs. 
3. Inconsistent and/or poor school attendance.  
4. Lack of consistent routines related to school arrival, collection, homework, bedtimes, behaviour.  
5. Parental issues – separation and/or absence.  
6. Deprivation – The school serves a community with significant deprivation significantly above national.  
7. Some form of abuse – for example; emotional (especially domestic violence), sexual, physical or neglect.  
Disadvantaged pupils are tracked carefully to monitor the impact of the additional spending and to ensure it is spent appropriately to meet their individual 
needs.  
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Assessment information (End of 2020) 
Due to coronavirus, we do not have any assessment data available for the 2019/20 academic year. Therefore, we have used data from the end of the 
academic year 2018 – 2019 (unless otherwise stated) as the last published data available. 
 

EYFS 

Using Teacher Assessment Pupils eligible for pupil 
premium (PP) 

Not eligible for pupil 
premium  (Non-PP) 

School Average 

Good Level of Development (Nation 72%, Walsall 67%)   67% 

Literacy 39% 52% 48% 

Maths 52% 52% 52% 

Understanding the world 56% 67% 64% 

Expressive arts and design 60% 72% 72% 

 
 

END OF KS1 

 Pupils eligible for PP School Average National Average 

% making expected or better than expected progress in reading 38% 59% 75% 

% making expected or better than expected progress in writing 42% 52% 69% 

% making expected or better than expected progress in maths 58% 76% 76% 

 
 

YEAR 2 PHONICS SCREENING CHECK*   

Pupils eligible for PP School Average National average 

90% 87% 82% 

 
* Year 1 pupils who missed the summer 2020 check because of coronavirus will take the check during the second half of the autumn term in Year 2.  
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Barriers to learning 
 

BARRIERS TO FUTURE ATTAINMENT 

Academic barriers:  

A Our Reception baseline demonstrates under developed language acquisition which impede disadvantaged children’s access to the 
curriculum (27% ARE CL) . As a result, highly structured and targeted teaching strategies are required. Children need to be given the 
opportunity to have a language rich curriculum and have the decoding skills to read fluently. (45% children reading below their age-related 
expectation). The Wellcomm screen shows that the children on average are working on section 6. An age related entry is section 8. This 
demonstrates a wide gap in vocabulary and understanding. 

B Children from a disadvantaged background have not developed the motor skilled needed to aid them to write (21% ARE) in EYFS. 
Children have difficulty writing stories and being creative due to lack experiences with books at home and listening storytelling. Children 
upon entry lack in conversational skills. 

C The children from a disadvantaged background have a gap in cultural capital and less of an understanding of the world. Children have 
limited family trips and have less opportunities to engage in outdoor experiences due to derivation and housing. Children have less 
experiences outside of school to develop their gross motor-skills (climbing, cycling). 

 

ADDITIONAL BARRIERS 

External barriers  

D High deprivation and vulnerable families with complex social and emotional needs. Personal, Social Emotional and Developmental skills of 
disadvantage remain low upon entry  (10% ARE).  

E Attendance – continue establishing good attitudes to attendance and punctuality from EYFS, so that all year groups have attendance 
above average. 
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INTENDED OUTCOMES  

Desired outcomes  Success criteria 

A We strive to improve the children’s communication and language through 
every communication. Staff are consistently magnets for communication and 
language radiators. 
Disadvantaged children show a love for reading and vocabulary.  
Children are able to apply newly learned vocabulary and use it in everyday 
life. Targeted support from leaders and school based interventions (such as 
Wellcomm/NELI) for key year groups including early support for new starters 
of phonics. 
Some pupil premium pupils within school have less opportunities to practice 
skills at home (reading/spelling). This impedes their reading stamina and 
fluency. We aim to instil a love of learning for our youngest reader and 
increase their exposer to reading through one to one reading and increasing 
engagement at home. 

Good Level of Development (EYFS) - Disadvantaged to 
achieve national average expected standard for GLD or above 
Phonics - Disadvantaged to continue to achieve national 
average expected score or above 
Progress in Reading - Disadvantaged to achieve national 
average standard in KS1 
- Accelerated progress for children in receipt of interventions 
and other targeted support. 
- All disadvantaged children make at least expected progress 
in reading from their starting points. 
 

B Ensure that disadvantage children learn the basic skills for writing and 
develop their creativity and imagination through Talk for Writing.  
Provide children with necessary motor skills and ideas to write fluently and 
accurately. 
Use targeted interventions so children to demonstrate accelerated progress. 
Ensure Year Leaders/teachers track progress for all pupils and use targeted 
teaching to diminish any gap or downward trajectory. 

- Disadvantaged to achieve national average standard in KS1 
writing 
- Accelerated progress for children in receipt of interventions 
and other targeted support. 
- Book looks show that children are using language and 
vocabulary across the curriculum. 

C Enhance our broad and balanced curriculum by raising aspirations for 
disadvantaged children. We intend to increase and promote cultural capital 
and provide opportunities for children to have a greater understanding of the 
world they live in. 
 

-All disadvantaged pupils who attain a GLD at the end of EYFS 
-Accelerated progress for children in receipt of interventions 
and other targeted support. 
-Book looks show increased engagement and productivity.  
- Children are able to talk passionately about other areas of the 
curriculum (during pupil consultations) 

D To extend nurture support for vulnerable pupils entering Year 2. 
Through the Inclusion team, further support vulnerable families and children. 

- Monitor parental engagement (homework/ records) for this 
group is consistent 
- Welfare checks demonstrate high levels of engagement 

E Attendance – continue to maintain good attitudes to attendance and 
punctuality from EYFS, so that all year groups have attendance above 
average. 

Overall attendance for disadvantaged pupils, including EYFS, 
is at/greater than 96% 
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Planned expenditure for current academic year 
 

ACADEMIC YEAR 2020-21 
The three headings below enable schools to demonstrate how they are using the Pupil Premium to improve classroom pedagogy, provide targeted support 
and support whole school strategies 

1. Quality of teaching for all 

Intended 
outcome 

Action What’s the evidence and 
rationale for this choice? 

How will you make sure it’s implemented 
well? 

Staff 
lead 

When will you 
review this? 

A, B Improve the quality of 
writing and phonics for 
pupils through CPD. 
Ensure all staff are 
confident and effective in 
the delivery of phonics 
throughout. 
‘quality teaching first’ 
Improve the quality of 
reading materials. 

-Research from The Sutton Trust has 
shown that good teachers have the most 
direct impact on student outcomes. 
-Phonics approaches have been 
consistently found to be effective in 
supporting younger readers to master the 
basics of reading, with an average impact 
of an additional four months’ progress 
(EEF) 

-Allow additional time for basic skills for Year 2 
with targeted intervention for disadvantaged 
pupils. 
Monitor the engagement of reading at home. 
Promote and monitor 1000 stories in EYFS. 
Homework books to promote basic skills. 
Ensure reading is apart of all subjects in the 
curriculum and that that units are language rich 
and radiate vocabulary. 

All Termly 

A, B Raise attainment and 
progress in writing by 
ensuring Talk for Writing 
is embedded. 
 

Ongoing assessment data demonstrates 
that disadvantaged pupil’s proficiency in 
English and language development 
impedes their access to the curriculum. 
(EEF) Oral language interventions can be 
successful in a variety of environments. 

Talk for Writing to aid discussions and provide 
children with a strong starting point 
-Pupil conferences demonstrate knowledge 
children have gained 
-Lesson observations track engagement. 
 

Literacy 
Lead HJ 

Termly 

A, B, C Disadvantaged pupils are 
identified in each year 
group. 
 

To ensure that the gap between 
disadvantaged and non-disadvantaged 
pupils is diminished, these pupils must be 
identified. 

Stickers on the books to of PP children allow staff 
to identify the monitoring their progress. 
Registers will be checked half-termly so that staff 
update their trackers and have an accurate list. 

Year 
Leaders 

Half-termly 

A, B, C Develop core skills across 
the curriculum. 
Revise the curriculum 
offer to include teaching 
resources which enable 
staff to plan a knowledge 
based curriculum 
(focusing on developing 
metacognition) 

We need to provide a consistently high 
standard, through setting expectations, 
monitoring performance. 
Good teachers are especially important 
for pupils from disadvantaged 
backgrounds. 

Use of \Inset days and additional cover. to ensure 
Year & Subject Leaders are utilised to develop 
and improve others. 
-Allocated monitoring for each of the subject areas 
over the course of the year. 
ELT to look at progression mapping and the 
intention of the curriculum. 

All staff Completed by 
July 2021 
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A, B, C Data, tracking and 
summary reports to be 
monitored in order to 
diminish the gap from 
entry. 
Tailor teaching to meet 
the needs of individuals 

More successful schools use data to 
identify pupils’ learning needs at every 
opportunity. 
They review progress every few weeks, 
spot any signs of underperformance and 
address them quickly. 
They hold every staff member 
accountable for pupils’ progress. They 
train staff to provide high quality feedback 
to pupils and adopt the same approach 
themselves when providing feedback to 
staff. 

Pupil progress meetings with each Year leader to 
take place every term. 
Mid-point reviews of interventions to take place 
every six weeks. 
 

DM 
Year 
Leads 

Start of each term 

A Whole school focus on 
reading and phonics. 
All children to be heard to 
read by a teacher at least 
once a week. 

Disadvantaged children benefit from being 
head read by their class teacher. It is 
important to close the gap for the reading 
opportunities; they may not have at home. 

Professional development for staff and accredited 
training and support. 
Checking that children are completing their 
reading records and staff are equally making 
notes. 

HJ, AB  
Year 
Leads 

Daily  

A, B, C, D Close the word gap 
between disadvantaged 
children and their peers 
by immersing the in books 
and vocabulary 
throughout the curriculum. 
-Metacognition and self-
regulation approaches 
aim to help pupils think 
about their own learning 
more explicitly. 
Develop a bank of 
resources to support PP 
children with self-
regulation. 
 

Support from external professionals to 
focus on communication and language. 
A particular emphasis on PP SEND & 
EAL pupils. 
-Metacognition and self-regulation 
approaches aim to help pupils think about 
their own learning more explicitly. 
-Lack of ‘real world’ knowledge or 
language means that students are 
unable to put questions into context 
or draw on their own knowledge and 
experience of the world. 
 
 

Develop knowledge organisers that demonstrate 
the expectations of what we want the children to 
learn and the expectations of vocabulary. 
Luggage tags used to pre-teach vocabulary for 
stories. 
Develop a bank of resources to support PP 
children with self-regulation. 
Test and Quiz the children on the curriculum and 
ensure that disadvantaged children are targeted 
and all ways changed to ensure they maintain or 
excel their peers. 
SMILE, A Walsall initiative has been 
introduced and sentence stems are being 
used to encourage children to talk about 
their emotions and self-regulate.  

ELT to 
deliver 
CPD  
 
Subject 
leaders 

Training 
November 

Chris Quigley training for all staff, (Partial Salary of HLTA/L3 TA to cover CPD and Assessment tracking) 

£1500 – External curriculum Support £500 – Curriculum Workbooks 

Bespoke RWI training for the Infant School to support Catch-up 

£1500 – External English Advisor Support £2500 – Reading/Phonics Workbooks 

Additional time for staff to observe phonics specialist. additional reading resources to promote love of reading 
Time and cover for staff to develop their curriculum area 
Additional staffing to allow for smaller group work 

£56,410 
£6000 
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2. Targeted support 

Intended 
outcome 

Action What’s the evidence and rationale for this 
choice? 

How will you make sure it’s 
implemented well? 

Staff 
lead 

When will you 
review this? 

A, B, C -Recovery curriculum 
enables all PP pupils to 
catch up on lost learning 
caused by Covid-19 
restrictions.  
- Reading intervention 
team to support targeted 
PPG pupils in all KS1. 
Additional reading of 
phonics for year 2 to 
catch up on what they 
missed in Year 1. 

Evidence consistently shows (EEF) the positive impact 
that targeted academic support can have, including on 
those who are not making good progress. 
 
Early and continuous assessment SALFORD and PIRA 
indicate children who are reading below their ARE. 
 
 

Children in the lowest 20% have 
additional reading time. Monitoring of 
interventions to ensure this takes place. 
-Barriers to learning are identified during 
pupil progress meetings 
-Invention groups are established, 
monitored and reviewed each half term. 
Progress and strategies are shared. 
Monitoring of interventions to ensure 
they are of quality and have impact. 
-Professional development for all staff in 
phonics 
-Utilise experienced teachers & TA’s to 
deliver teaching groups or intervention. 
-Action Plan in Place for RWI. 

ELT and 
Year 
Leaders to 
set focus 
 
 
All staff to 
deliver 

September 
(ongoing) 
 
Monitored 
every 6 weeks 

C.D, E Provide additional 
learning opportunities 
for disadvantaged pupils 
within and after school 
(School Council, Arts 
Award, Homework Club) 

-Children who struggle to have the opportunities to read 
or complete homework need the additional time to 
complete this in school. 
-Some arts activities have been linked with 
improvements in specific outcomes.  
Wider benefits such as more positive attitudes to 
learning and increased well-being have also consistently 
been reported. (EEF) 
-Feedback from pupil conference requested more clubs 
and trips. 

-Club evaluations sheets 
-Pupil voice surveys 
Ensure that PP children are offered first 
choices (equity) 
-Ensure that clubs represent the schools 
demographic 

Office When 
applicable 
(CPOMS to 
flag up any 
support and 
welfare 
checks) 

A, B, C, 
D, E 

Additional support for 
disadvantaged pupils in 
key year groups, 

-Summative and ongoing assessment data 
demonstrates that disadvantaged pupils in these year 
groups are working below their peers. 
-Evidence suggests that early years and pre-school 
interventions have a positive impact, delivering 
an average of around five additional months' progress. 
The approach appears to be particularly beneficial for 
children from low-income families. 

Area specific intervention – based on 
assessments and discussions with class 
teachers/ Year leaders e.g. Handwriting, 
spelling 
Pupil premium meetings to look at 
children’s progress as part of pupil 
progress. 

Year Lead 
SENDco 
ILT 

Termly 
intervention 
mapping 
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A, B,  
 

-Teaching Assistants to 
ensure improved and 
high quality 
interventions for pupils. 

NELI intervention that focuses on speaking (Rec) Phonics training for all TAs in teaching 
of group phonics 
-Additional training for TA to specialize 
in 1-2-1 phonics 

TAs Daily 

D, E Nurture group to support 
Year 2 Children with  
Develop strategies to 
monitor well-being using 
pupil voice. 
Boxall Profile 

Structured one-to-one or small group intervention to 
classroom teaching, is likely to be a key component of 
an effective Pupil Premium strategy. 
 

External services come into monitor 
nurture provision and make 
recommendations. 
Regular monitoring by the Inclusion 
Team 
Safe Guarding meeting with Safeguard 
meeting 

Nurture 
Staff 
ILT 

From 
September 
(until no longer 
needed) 

Partial Teaching Assistants salary cost (£53,857) 
After School Catch-up Costs 
Subsidised cost for clubs and trips 
All Pupil Premium pupils who are at risk of not performing are carefully tracked during Pupil Progress meetings. Exceptional support will be provided to 
pupils-through our staffing ratios, and or targeted interventions if required. All children are carefully tracked closely and robustly monitored with the aim to 
diminish any gap in attainment.  

£53,857 
£2000 
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3. Other approaches 

Intended 
outcome 

Action What’s the evidence and rationale for 
this choice? 

How will you make sure it’s implemented well? Staff 
lead 

When will you 
review this? 

D, E -All staff to receive emotional 
coaching training. 
-CPD to teach and support 
children how to self-regulate. 
-Adverse Childhood Experience 
training 
-Emotion check-ins in the 
classrooms. 
Joined the MH trailblazer seem. 
Walsall attachment and trauma 
awareness scheme. 

-Appropriately trained staff can achieve 
successful results in supporting children 
that have difficulty conveying their 
emotions. 
-(EEF) self-regulation approaches have 
consistently high levels of impact, with 
pupils making an average of seven 
months’ additional progress 
Children with low level mental health, self 
esteem and behaviour have access to a 
MH practitioner. 

-Observations and learning  
-How things are dealt with on CPom 
Pupil Well-being 
-Ensure that resources for self-regulation are on disadvantaged. 
-Ensure that the ethos of a Talking school continues to develop 
through further follow-up. 
-Inclusion team to continue to support staff in developing for 
individual emotion needs 
-The School will become a Trauma Enforced School. 

ILT 
All staff 

December and 
January  
(x3 sessions) 

D, E -Engaging the most vulnerable 
families. Support and challenge 
in developing effective parenting 
techniques. 

Involving parents in education benefits 
their children’s academic outcomes. One 
low-cost method that seemed to bear fruit 
was the use of text-message alerts. 

Work closely with LA and Clusters on providing additional 
resources and support focused around social, emotional and 
mental well-being. 
Reminders and expectations of homework/ reading. Phone calls 
home to parents if they do not engage in parents’ evening. 

ILT Early help where 
applicable 

D, E Parental engagement 
embedded across the whole 
school to target parents of 
disadvantaged children. 
PACT workshops 

Recent surveys show that parents find it 
difficult to support children with their 
learning or do not have the resources to 
do so. 

Parental surveys and feedback from teachers. 
Home packs to support children who do not have access the ICT. 
Pupil Premium Data show how much progress children are 
making. 
Monitoring of PACT workshops/ Parent Forum. 

Teachers Once a term 

C, D, E To continue to subsidies 
extracurricular activities for 
disadvantaged pupils 

Outdoor Adventure Learning (+4 Months) 
They can have positive impacts on self-
confidence, self-efficacy and motivation. 
 

Staff to identify extra-curricular opportunities of their EYFS plan. 
Priorities disadvantaged children for clubs and catch up provision. 
All disadvantaged pupils where fully supported to engage in 
extended provision such as, school trips, music, dance, art, choir, 
clubs, performances and events. 

EHT When Clubs can 
return (weekly) 

D, E Welfare team – target 
disadvantaged families to 
improve attendance and 
punctuality 
- address any barriers they face 
in getting their children to school 

Pupils have to be in school and able to 
pay attention before they can access 
learning. 

This will be monitored termly through attendance and punctuality 
reviews. 
This is reported to governors on the EHT report. 
- staff contacting home immediately a pupil fails to arrive on time 
Attendance officer and EWO to work to support families with 
attendance and acute need  

Office 
staff and 
ILT 
 
LA 

Daily 

The school work very hard to ensure that it can maximise and maintain its strong parental links and promote good attendance. 
Welfare checks by SENDco and meetings for Inclusion Team  
Emotional Coach Training for staff 

£15,393 
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Review of expenditure from previous academic year (Total amount: £113,520) 
 

PREVIOUS ACADEMIC YEAR 

Intended outcome Impact 

Ensure all staff have 
embedded new 
strategies to improve 
pupil’s access to high 
quality Reading 
resources. 

Due to the pandemic, we were unable to have face to face training. However, using the Ruth Miskin Portal, staff were able to identify the 
training. Additional Development Days have been used to further follow-up on the teaching of phonics as well as support the teaching of 
groups, interventions and one to one work. 
We have also trained all Year 2 teachers in the delivery of phonics to allow to use Catch-up to help the previous Year 1 pupils who would 
have missed learning. Staff delivered additional lessons to children via YouTube as well as creating home packs. 
All families were contacted on a weekly basis to ensure that everyone was well and safe. We then provided blended learning for all pupils 
with Disadvantaged and vulnerable children accessing our care provision. 

Including Home / School 
reading program (EYFS 
RWInc) & quality shared 
texts. 

Due to the pandemic, our EYFS missed out on six months of education. This year we are heavily focusing on early reading and writing 
with additional phonic workbooks going home along with an interest read. We continue to promote the 1000 stories project. 
We have invested in CPD for all staff to ensure that have the latest training and pedagogy to teach the RWI phonics. 

Ensure all relevant staff 
have received training to 
effectively deliver the 
Talk for Writing scheme 
with support from St 
Matthew’s Hub. 

The Talk for Writing has not yet had the impact we planned due to so many of our children having to work remotely during the pandemic. 
Parents were more confident in supporting with reading and maths. Our priority since returning to school has been to ensure basic skills 
such as handwriting and spelling have been embedded and then use these skills to support writing. We hope to provide Parent Workshops 
in due course. 
 We are continuing to embed Talk for Writing and will be focusing on Non-Fiction, 

Having high quality 
reading resources for 
pupils to take home and 
retain in school given we 
are a 3 form entry 
school. 

We have invested in phonic resources for all year groups including Year 2 so that they can plug any gaps in their learning due to 
coronavirus. We have also ensured that all staff have access to the latest phonic teaching materials and the support through the portal. 
Year 2 have moved away from guided reading and are now using shared text. All classes have access to high quality whole class reading 
materials. The lowest 20% of reader have additional intervention to diminish the gap. 

Ensuring effective 
evidence based 
interventions are embed 
across Reading & 
Writing. 

Due to COVID, interventions have never been so important. We are currently using our catch-up allocation to focus heavily on phonics, 
handwriting and Wellcomm (communication and language). 

 
 


