
 
Page | 1 
 

 

I will bless you with a future filled with hope – a future of success, not of suffering. – Jeremiah 29:11 

Love God, Love Others   –   Let Your Light Shine 
 

Pupil Premium Report for Blue Coat C. E. (A) Junior SchoolPupil 

premium spending (2020-21) 

SUMMARY INFORMATION 

Date of most recent pupil premium review: 04.12.20 Date of next pupil premium review: 31.03.21 

Total number of pupils: 353 Total pupil premium budget:  £201,960 
Number of pupils eligible for pupil premium: 153  Amount of pupil premium received per child: £1,320 
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STRATEGY STATEMENT 

As a Federation, we are committed to support disadvantaged children in meeting their potential and believe that an approach combining high expectations with 
evidence based high quality teaching will help close the gap between them and their peers. 

 

A strong focus on literacy and oracy has been at the heart of our pupil premium strategy and important developments have been made in how we deliver reading 
and writing teaching, as well as providing access to high-quality reading resources. All children have their own reading books that match their reading level; the 
books are engaging and in excellent condition and thus appealing. We strive to become a school known for reading provision and for children to be lifelong 
readers. 

 

We acknowledge that whilst improvements have been made, the gap between disadvantaged and non-disadvantaged remains significant. As a school, we have 
felt the impact of COVID-19 school closures acutely, the situation being accentuated by the technological divide. Upon returning to school in September, children 
made accelerated progress across the school, but the gap in attainment between disadvantaged and non-disadvantaged children remained the same. Our core 
approach will change so that the gap is not just maintained but is closed. We are working with Challenging Education, a consultancy group who aim to raise the 
attainment of disadvantaged youths (RADY programme), and with their help we have adapted our approach in the following ways: 

- Raise expectations: Disadvantaged children enter each key stage below their advantaged peers. We will uplift targets to align with their equivalent peers 
and build a culture of achievement allowing children and teachers to have high expectations of achievement for disadvantaged pupils. 

- Raise awareness: raising the attainment of disadvantaged learners needs to be sustainably delivered over time, meaning that leaders must drive this 
through their respective areas.  

- Raising aspirations: disadvantaged pupils should be fairly represented across all aspects of the school. They should be challenged in lessons and be able 
to engage in wider opportunities that will develop their skills to become successful in life. 

 

We believe that this approach will give much needed emphasis on raising attainment for disadvantaged pupils. Whilst improving the quality of education for all. 

 

Assessment information: 

 
 
 
 

END OF KS2 

 Pupils eligible for PP Pupils not eligible for PP 
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END OF KS2 

% making expected or better than expected progress in reading 57% 65% 

% making expected or better than expected progress in writing 56% 49% 

% making expected or better than expected progress in maths 50% 53% 

 
 

Barriers to learning: 

BARRIERS TO FUTURE ATTAINMENT 

Academic barriers: 

A Disadvantaged children are behind their peers in reading fluency and comprehension. This has an impact across all subjects and thus affects their 
ability to retain and recall information. 

B Disadvantaged children enter the school with a smaller range of vocabulary. They have limited access to books at home and are less exposed to tier 
two vocabulary.  

C Disadvantaged children have fewer experiences beyond their home life and immediate community. They are less likely to be exposed to the cultural 
capital that can support learning of a broad and balanced curriculum.  

D Disadvantaged children are more likely to lack the behaviour for learning to support retention of key knowledge. In some cases, they lack confidence 
and self-esteem, meaning they avoid certain tasks and lack the resilience to progress as quickly. Such issues may have been accentuated by the 
COVID-19 school closures.  

 

ADDITIONAL BARRIERS 

External barriers  
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E Lack of access to technology during the COVID-19 school closures. Disadvantaged children are less likely to have access to high quality technology or 
are sharing devices with multiple siblings.  

F  

G  

 

INTENDED OUTCOMES  

Specific outcomes  Success criteria 

A Disadvantaged children are behind their peers in reading fluency and comprehension. This has 
an impact across all subjects and thus affects their ability to learn, retain and recall information. 

Disadvantaged children to close the gap with their peers in reading by receiving additional support in 
reading.  

Disadvantaged children will be heard to read more often to support fluency and comprehension.  

All children will benefit from high quality books. Additional fiction books have been purchased and new 
subject specific books will be used to support learning in science, history and geography. This will 
develop a culture of reading that runs throughout the school. 

A focus on phonics will be developed across the school to identify those who need support with fluency in 
reading. High quality texts will be explicitly taught using research-based teaching methods. A spelling 
scheme will be purchased which follows on from the phonics taught at KS1.  

Targets for disadvantaged children will be adjusted so that the gap between them and their peers is 
closed and not just maintained.  

 

 Number of disadvantaged children 
reaching the expected standard in 
reading increases and closes the 
gap between them and their peers. 

 Evidence shows disadvantaged 
children are listened to read at least 
once a week and more than once a 
week on regular occasions. 

 Children access and use non-fiction 
texts in science, history and 
geography. Evidence of these being 
used will be in books.  

 Phonics intervention in place across 
the school for children targeted 
based on their reading age. 

 Uplifted targets are present, and 
teachers are aware of these. 
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B Disadvantaged children enter the school with a smaller range of vocabulary. They have limited 
access to books at home and are less exposed to tier two vocabulary. 

A whole-school focus on vocabulary and oracy will allow children to access a broad and balanced 
curriculum. They will be able to explain concepts accurately, supporting their retention of knowledge.  

Tier two vocabulary will be explicitly taught across all subjects. Excellent teaching methods will support 
the retention of these words. Children will be able to comprehend more words aiding understanding, as 
well as use these words to articulate points, and demonstrate learning.  

 Disadvantaged children close gap 
between them and their peers in 
reading, writing and Maths. 

 Language frames are used across 
subjects to support articulation of 
concepts (see, for example, DfE 
Maths guidance on ready to 
progress criteria). Effective 
classroom discussion is present. 

 Knowledge organisers highlight key 
vocabulary that will be taught in 
science, history and geography. 

 Children have access to a range of 
high-quality texts across multiple 
subjects.  
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C Disadvantaged children have fewer experiences beyond their home life and immediate 
community. They are less likely to be exposed to the cultural capital outside of school that can 
support learning of a broad and balanced curriculum. 

Disadvantaged children must be afforded fair representation across various aspects of school life, be that 
questioning in lessons, access to clubs or representation on school council. This will allow children the 
chance to develop lifelong skills. 

The curriculum has been redesigned to give disadvantaged children access to the best that has been 
discovered throughout history. Curriculum design is an opportunity for tackling disadvantage, and we 
need to empower children with knowledge. Explicit subject teaching has narrowed the focus of what 
needs to be learnt, focusing on what is important to be learnt and retained.  

 

 

 Pupil representation in extra-
curricular activities and in-school 
interventions meets the percentage 
level of those disadvantaged in 
school (40-45%) 

 In curriculum audits, we ensure that 

a well-sequenced curriculum 

ensures that students have prior 

knowledge to master new ideas. 

 Staff have been trained in key 
elements of cognitive science and 
implement these strategies in 
lessons. Concepts include retrieval, 
spaced practice, interleaving and 
cognitive overload. 

 Disadvantaged children will retain 
more of the information they are 
delivered. Resulting summative 
assessments will show improved 
attainment and the gap closing.  

 Use of pupil premium to subsidise 
extra-curricular activities for 
disadvantaged children. 
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D Disadvantaged children are more likely to lack the behaviour for learning to support retention of 
key knowledge. In some cases, they lack confidence and self-esteem, meaning they avoid certain 
tasks and lack the resilience to progress as quickly. Such issues may have been accentuated by 
the COVID-19 school closures. 

Disadvantaged children may have been more adversely affected by school closure, and COVID-19. Their 
mental health will be a priority and we must equip children with strategies and skills to support their 
wellbeing. Where necessary, targeted intervention will take place. Children will benefit from a return to 
clear rules and routines.  

 A highly skilled Inclusion team 
approach need with a tiered 
system, with support matching the 
level of need. Vulnerable pupils are 
identified quickly and additional 
support is provided to families and 
pupils.  

 Whole staff training focusing on 
emotion coaching, attachment and 
trauma. Incidents of poor behaviour 
in class will reduce. Improved 
sensitivity and awareness of 
emotions will allow for children to 
display behaviour for learning.  

E Lack of access to technology during the COVID-19 school closures. Disadvantaged children are 
less likely to have access to high quality technology or are sharing devices with multiple siblings. 

A whole-school survey identified that disadvantaged pupils were less likely to have regular access to a 
device. Hence, those affected have been unable to access the same level of remote learning. 

 Laptops and tablets provided by the 
DfE are allocated on a case-by-
case basis, prioritising those most 
in need. 

 Upon full school opening, baseline 
assessments will show that 
disadvantaged have maintained a 
level of learning.  

Planned expenditure for current academic year 

ACADEMIC YEAR 

Quality of teaching for all 

Action Intended outcome What’s the evidence and 
rationale for this choice? 

How will you make sure it’s 
implemented well? 

Staff lead When will you 
review this? 
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Broad and balanced 

curriculum drawing 

upon sound 

educational research 

into cognitive science.  

Children retain 
knowledge from 
foundation subjects 
and science through 
logical sequencing of 
the curriculum. 

Knowledge 
organisers outlay 
critical knowledge 
children are required 
per subject. This 
knowledge is focused 
supporting cultural 
capital and the 
knowledge that 
disadvantaged 
children may not be 
exposed to at home. 

A focus on explicit 
language teaching 
and oracy  

EEF research – teachers in every 

subject should teach language 

explicitly to help children access and 

use academic language.  

INSET with Chris Quigley drawing 

upon key aspects of cognitive 

science to inform curriculum 

planning.  

Progressive approach to 
implementing new curriculum. 

Provide planning time for staff and 
subject leaders to look at next term’s 
subject specific units. 

Subject leaders use review 
documents to analyse impact of 
previous units. 

Pupil voice to garner pupil 
perspective of foundation and 
science curriculum. 

 

£1,000 

Paul Harris 
(acting Head of 
School) 

Subject 
Leaders. 

Half termly. 

Implement Read Write 
Inc spelling scheme 
across the Junior 
school to supplement 
phonics teaching from 
KS1. 

Children learn key 
spelling rules, making 
their spellings more 
accurate. 
Children approach 
new spellings with 
confidence and 
attempt unfamiliar 
words with a sound 
rationale. 

The phonics 
approach will support 
children’s fluency in 
reading by focusing 
on phonemes and 
graphemes. 

EEF Guidance on Improving Literacy 
at KS2 recommends that spelling is 
explicitly taught and that diagnostic 
assessment should focus effort on 
the spellings that pupils are finding 
difficult.  

Achieve Reading author Shareen 
Mayers, advises that a whole-school 
approach is needed to teach 
spelling. Good phonics and spelling 
at EYFS and Reception are 
essential. 70% of spelling rules are 
introduced in Year 3 and Year 4 
highlighting the importance in lower 
KS2. 

Specific KS2 spelling “champion” to 
work with Head of Literacy to ensure 
implementation. 

Spelling becomes part of monitoring 
across the school (book looks and 
shared lessons). 

INSETs are planned throughout the 
year to assess implementation and 
impact. 

Tracking of spelling scores. Spelling 
is supported at home with key 
spellings to learn.  

 
Cost: £1275 

Carly McManus 
(Head of Year 
4) 

Termly 
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Total budgeted cost: £2,275 

Targeted support 

Action Intended outcome What’s the evidence and 
rationale for this choice? 

How will you make sure it’s 
implemented well? 

Staff lead When will you 
review this? 

Early intervention 
based on key skills in 
Maths and reading.  

Children improve 
fluency in reading 
and key number skills 
in Maths. 

Interventions are 
time-limited (30 
minutes) and 
focused, thus not 
impacting in the 
broad and balanced 
curriculum on offer. 

Rotation of those 
children having 
intervention helps to 
build their self-
esteem and allows 
for spaced retrieval 
and practice. 

Using EEF recommendations, 
particularly on use of teaching 
assistants, we are applying guidance 
on effective intervention. Target 
teaching & support by accurately 

assessing pupils’ needs. High quality 
assessment and diagnosis should be 
used to target and adapt teaching to 

pupils’ needs.  

NEFR research on supporting the 
attainment of disadvantaged children 
recommends meeting the individual 
learning needs, deploying staff 
effectively and using data to drive 
interventions.  

Identification of key members of staff 
to deliver intervention (level 3 TAs 
and specific intervention teachers). 

Termly monitoring of assessment 
identifies target pupils. 

 

Cost: £30,000 

 

Paul Harris 
(acting Head of 
School) 

Rosie Price 
(Head of 
Maths) 

Termly 
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Improved reading 
resources across 
history, geography and 
science. Each class will 
be provided high-
quality non-fiction and 
fiction texts relating to 
specific subjects. 

Disadvantaged 
children have access 
to high-quality 
resources which may 
not be available at 
home. 

Relevant texts linked 
to what is being 
taught help 
disadvantaged 
children make 
connections between 
learning and improve 
retention in long-term 
memory.  

EEF research – quality texts have a 
positive impact on weaker readers 
as well as an impact on all.  

Head of Literacy to work with subject 
leaders to identify age-appropriate 
texts. 

Books purchased are book banded 
so that children are accessing texts 
appropriate to their reading level. 

Monitor planning ensuring evidence 
of text-based foundation lessons.  

 

Cost: £17,000 

Hannah 
Johnston 
(Federation 
Head of 
Literacy) 

Subject leaders 

Termly 

Disadvantaged children 
read with an adult more 
often, particularly 
targeting those children 
working below the 
expected standard.  

Increased number of 
disadvantaged 
children reaching the 
expected standard at 
the end of Key Stage 
2.  

Fluency of reading 
improves, allowing 
access to more 
complex texts.  

Children develop 
speaking and 
listening skills and 
broaden vocabulary.  

EEF Improving Literacy in KS2 
report. Fluent readers can read 
fluently, accurately, and with 
appropriate stress and intonation. 
Fluent reading supports 
comprehension because pupils’ 
cognitive resources are freed from 
focusing on word recognition and 
can be redirected towards 
comprehending the text. 

Individual pupils are heard to read, 

and this is tracked. 

Supporting sessions with teaching 

assistants, who are likely to be 

carrying out the sessions, focus on 

effective strategies such as, adults 

modelling fluent reading and children 

rereading those sections, children 

rereading passages a number of 

times, eventually reaching fluency 

and identifying the needs to children 

and highlighting those who might 

need more basic support with 

phonics.  

 

Cost: £4,000 

 

Paul Harris 
(acting Head of 
School) 

Half-termly 

Total budgeted cost: £51,000 
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Other approaches      

Action Intended outcome What’s the evidence and 
rationale for this choice? 

How will you make sure it’s 
implemented well? 

Staff lead When will you 
review this? 

To extend nurture 

support for vulnerable 

children through 

inclusion team 

providing support for 

families and children. 

Development of PSHE 

curriculum supports all 

children to show values 

and character to 

support learning, 

achievement and moral 

goodness. 

Build on the effective 

communication with 

families from school 

closures. Improve lines 

of communication 

through uplift in 

technology skills as 

well as encouraging 

previous in-school 

parental support.  

Whole-school INSETs 

on attachment and 

trauma, making the 

school an Attachment 

Awareness School. 

Inclusion team work 
with specific children 
who may have been 
disproportionately 
impacted by school 
closures.  

Delivery of specific 
programmes for 
vulnerable pupils, 
utilising partnerships 
with health, 
educational 
psychologist and 
social care external 
agencies.  

Nurture provision in 
place.   

Whole-school staff 
better understand 
roots of children’s 
behaviour and can 
deal with the 
behaviour in a 
resotorative way.  

Walsall Council Attachment 
Awareness school recommendation.  

Tracking of children interventions. 

Attendance at parent workshops. 

 

£30,000 

Lucinda 
Adlington- 
MacArthur and 
the inclusion 
team.  

Termly 
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Subsidise costs of 
extra-curricular 
activities for 
disadvantaged 
children. Ensure fair 
representation of 
disadvantaged children 
in various aspects of 
school life.  

Children have a 
breadth of 
experiences that 
allow them to 
contextualise their 
learning. 

Disadvantaged 
children are 
supported to develop 
core skills that are 
less tangible than 
academic success.  

Participation in 
enrichment activities 
builds motivation and 
self-esteem thus 
leading to improved 
outcomes.  

EEF toolkit shows that enrichment in 
the forms of sport, arts, outdoor 
adventure learning are shown to 
have between 2+ and 4+ months 
impact on progress.  

Analysis of participation of 
disadvantaged children in extra-
curricular activities. % to be in line 
with % of disadvantaged children.  

 

Cost: £20,000 

Paul Harris 
(acting Head of 
School) 

Termly 

Total budgeted cost: £50,000 

 

ADDITIONAL INFORMATION 

Various information has been used to guide the above recommendations including and not limited to: 

 Parental communication: a bi-product of school closure has meant that we have had to be creative in how we communicate with parents and children. 
Adapting and improving our lines of communication has been positive and we will endeavor to make sure this is endured when schools are fulling open. We 
have communicated through phone calls, Teams Meeting, Google Classroom and Google Forms. 

 Analysis of pupil progress data has led us to use Insight Education to track pupil progress. This will allow us to efficiently target groups of children who are 
achieving well, or those not progressing as we might expect. Overall, staff understanding of assessment has improved and allowed us to focus intervention. 

 Working with Challenging Education, and the Raising Attainment in Disadvantaged Youths project has informed aspects of the above. It is a project that has 
been recently shared with teaching staff and will play a critical role as we close the gap between disadvantaged and non-disadvantaged children. 

 We continue to use pupil voice to triangulate our provision across the school.  
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Review of expenditure from previous academic year 

 

PREVIOUS ACADEMIC YEAR 

Total amount: £130,000 

Quality of teaching for all 

Action Intended outcome Impact Evaluation Cost 
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Embed the ‘Talk for Writing’ 
program across the school and 
establish regular interventions 
for pupils falling behind age-
related expectations and 
greater depth. 

Children develop their 

vocabulary and oracy through 

the ‘Talk for Writing’ 

programme. A focus on oral 

rehearsal and committing 

vocabulary, sentence structures 

and key components of genres 

to long-term memory will build 

confidence in disadvantaged 

children’s writing. 

Disadvantaged children 

improve attainment in reading 

and close the gap between 

them and their advantaged 

peers. 

 

Internal book monitoring has 
indicated that ‘Talk for Writing’ is 
embedded throughout the school. 
A consistent approach is applied 
across different year groups. 
Children are responsive to this 
continuity and consistency, and 
prior to school closure, we were 
seeing more consistent writing, 
and styles appropriate to genres.  

Internal data continues to show 
that spelling is a barrier to Blue 
Coat children, particularly to 
disadvantaged children. 

 

Continue to improve our delivery 
of ‘Talk for Writing’ by working 
with our training school. The 
approach adapts regularly and 
we strive for continual 
improvement.  

Internal data continues to show 
that spelling is a barrier to Blue 
Coat children, particularly to 
disadvantaged children. The 
purchase of an explicit spelling 
teaching programme will support 
children to improve spelling.  

We have identified the potential 
for shared planning across year 
groups in order to build 
coherence in model texts.  

Further moderation of writing is 
needed. Teachers are not on the 
whole confident with accurately 
assessing writing. This has been 
accentuated by school closures, 
and the restrictions in how 
moderation processes are 
conducted.  

 

£30,000 

     

     

Targeted support 

Action Intended outcome Impact Evaluation Cost 
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Purchase and embed home 
school banded reading 
program across the whole 
school and increase pupil’s 
access to shared reading & 
reading for pleasure resources 
and support. Implement a 
range of intervention groups 
and out of school resources 
including IT access. 

Improved fluency of reading. 

Disadvantaged children 

improve attainment in reading 

and close the gap between 

them and their advantaged 

peers. 

With school closures, we have 
been unable to assess the impact 
of this through raw data. However, 
it is clear that children were 
reading high-quality, appealing 
books that were targeted at the 
correct level. Children are being 
heard to read mostly weekly, 
supporting the development of 
fluency and comprehension. 

We have identified specific book 
bands where new books are 
required. 

Children have enjoyed the 
shared reading experience and 
this has supported a link with 
parents, who have a line of 
communication with the school. 

We have identified phonics as an 
area of development for the 
school. This is in terms of staff 
subject knowledge and children 
who are not secure in phonics, 
impacting their reading fluency 
and comprehension.  

£30,000 

To extend nurture support for 
vulnerable pupils and develop 
the work of the Inclusion team 
to provide support for families 
and children. 

Inclusion team work with 
specific children who may have 
been disproportionately 
impacted by school closures.  

Delivery of specific 
programmes for vulnerable 
pupils, utilising partnerships 
with health, educational 
psychologist and social care 
external agencies.  

Nurture provision in place.   

Number of behaviour incidents 
have reduced.  

Children with high needs have 
been integrated into main class 
gradually.  

During school closure, inclusion 
team was directly involved with 
over 70 families providing various 
forms of support. 

 

Continue to be creative in our 
lines of communications with 
families: in school, home visits, 
text messaging etc.  

Continual evaluation of the 
needs of children through 
preventative curriculum planning, 
where PSHE is integrated.  

Direct intervention where 
necessary to be delivered by 
skilled individuals as well as 
through links with external 
agencies.  

£50,000 

     

Other approaches 

Action Intended outcome Impact Evaluation Cost 
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To ensure disadvantaged 
pupils are engaged in a broad 
range of activities which 
provide opportunities for well-
being and social interaction 
within and beyond school eg 
clubs, trips, etc. 

Children have a breadth of 
experiences that allow them to 
contextualise their learning. 

Disadvantaged children are 
supported to develop core skills 
that are less tangible than 
academic success.  

Participation in enrichment 
activities builds motivation and 
self-esteem thus leading to 
improved outcomes. 

 

Severely impacted by school 
closure. We have been unable to 
run the majority of our extra-
curricular activities.  

 

Monitor in coming months as 
these return. Ensure access is 
not a barrier where these can be 
run using technology. 

£20,000 

     

 


